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GENERAL INTRODUCTION

A normal child takes a stick of wood and treats it as a “dear baby.” A short time later, after
being diverted from play, the same child breaks the same stick of wood and throws it into the
fire. ! How to understand these two actions of the child towards one and the same object? A
professor is working at his desk. His four-year-old daughter is running about the room. Her
noise (commotion) disturbs him. He calls the daughter and gives her three burnt matches, and
tells her ‘go there, and play with these’. The child sits on the floor and plays with the three
burnt matches, which she names Hansel, Gretel and the Witch. All goes well for some time.
Then, suddenly the child startles her father with a frightened shrieck. The father asked the
child, ‘what is the matter? Has anything happened to you?’ The child runs to the father with
evident signs of fear and says, “‘Father, father, take the Witch away. I am afraid to touch her””
A normal child, while playing with inanimate objects, treats them as living human beings.
Why is it s0?

In child psychology, observations show that the healthy children enjoy growing and moving
forward, gaining new skills, capacities and powers.” These children have an eagerness to
grow and mature. There are lot of potentialities found in the children and they need to be
channelized properly for the healthy growth of the children. Koffka calls the child’s sphere of
interest “a world of play” and “a world of irresponsibility” in which unreality reigns
supreme.”* Therefore, they need proper care and concern to become a mature adult in their

future.

Pope John Paul 1I, in his pastoral vision underlines the future of any country depends on its
availability to raise its children well.” Today, there are many children to whom even the basic
human rights are denied. A female child looks at the children of well position and asks to

herself, “Jesus loves the little children... Does that love include me?” While other children are

1. KOFFKA, The Growth of the Mind. An Introduction to Child Psychology, trans. Robert Morris Ogden, London,
1924, p. 367.

2 KOFFKA, The Growth of the Mind, p. 368.
3 ABRAHAM MASLOW, Toward a Psychology of Being, New York, 1968, p. 23.

* KOFFKA, The Growth of the Mind, p. 366.

5 JoANBLAND (ed.), The Pastoral Vision of John Paul II, Chicago, 1982, p. 38.




General Introduction

enjoying a home and a garden, this child says, “the garbage heap is my garden and the street
my home”.® This is the condition of the millions of children who are born in poor families in
India to whom the basic needs are also forbidden. When such is the life of the normal
children in India, it is unimaginable to think of the deaf children, who are born in deserving
families. The deaf child, born in a poor family, does not get food, education, medical care

and other livelihood.

A child grows in a situation, controlled and influenced by parents. These parents remain as
the living models for the child, including their religious life. As Marcel Broesterhuizen says,
“without the experience of being loved by one’s parents it is difficult to believe in God’s
love””  He adds, “[...] the first preparation for Christian life is a good parent-child

relationship.”®

In the present world there are several wrong models, which are active and
alive. In order to outgrow these wrong models, the child must be provided guidance and
education. Just as the matured human beings, the child, whether normal or disabled, also have

physiological, social, psychological and spiritual needs, which need to be fulfilled.

This thesis is a study on ministering the deaf children in the Indian context. Following the

literary method, the thesis proceeds as follows:

The first chapter deals with the importance of childhood, psychology of the children, their
relationship with the society, and child catechesis. Though there are certain differences in
handling the methods for the normal children and the deaf children, what is dealt in the first

chapter will be common to both.

The second chapter deals with the situation of the deaf children in the Indian context, where
we briefly analyse the causes for deafness, problems faced by the deaf children, their social
status, and religious commitment. The problems of a deaf child in India cannot be the same

as the deaf child in Europe or America or Africa, as the problems vary society-to-society and

® ELIZABETH TAPIA, Lamentation and Dreams of a Girl Child, in In God's Image 2(1998), p. 2.

" MARCEL BROESTERHUIZEN, Towards Ministry of the Deaf, in PROCEEDINGS OF THE FIFTH INTERNATIONAL
CONFERENCE OF THE INTERNATIONAL FOUNDATION FOR THE SERVICE OF DEAF PERSONS, Ministering where no
Bird Sings, England, 1998, p. 71.

 MARCEL BROESTERHUIZEN, Towards Ministry of the Deaf, Ministering where no Bird Sings, p. 71.




General Introduction

culture-to-culture. Therefore, the Indian deaf children are the only concern in the second

chapter.

The prime concern of this thesis is the third chapter where we analyse the pastoral ministry
for the deaf children in Indian context. Once we see the situation of the deaf Children in the
second chapter, the conclusion would be that ministering the deaf children is a necessary
ministry of the Church, which deserves the attention of its pastors and the faithful. Therefore,
the third chapter will directly concentrate on who can be the ministers for the deaf children,

and possible suggestions for ministering the deaf children.




CHAPTER ONE
MINISTERING THE CHILDREN

INTRODUCTION

“The childhood shows the man, as morning shows the day” is the quote of John Milton. In
his ministry, Jesus welcomed the children saying, “Let the children come to me, and do not

hinder them,; for to such belongs the kingdom of God” (Lk 18:16).

The nature of human being is always social which involves basic relationship. The human
person needs to live in society. For him, this society is not an extraneous addition. Rather, it
is a requirement of his nature. Through exchange with others, mutual service and dialogue
with his brethren, man develops his potentials and thus he responds to his vocation. Next to
family, it is the society, which up brings a child into a full maturity. A society may be defined
as “a group of persons bound together organically by a principle of unity that goes beyond
each one of them™.! The childhood is the age of coming into contact with the society, making
friendship with others, forming the character, etc. Therefore, this age is very important to all

people’s life.

This chapter deals with the ministering the children in general, both normal and Deaf. Many

aspects of the ministering the normal children could be applied to the deaf children too.
1.1. THE AGE OF CHILDHOOD

The psychologists find it difficult to indicate clearly the age of childhood. A.S Reber defines
the age of childhood as, “the period between infancy and adolescence.”  The child
psychologists like Piaget include the age from infancy to the adolescence. There are three
main stages in this childhood namely, infancy, early childhood, and childhood. According to
J.W. Fowler, infancy is from birth to the age of one and an half, early childhood from two to

six, and childhood from seven to twelve.> According to the school age, the childhood could

! JouN PAUL 11, Catechism of the Catholic Church, Bangalore, 1994, p. 353.
2 REBER, The Penguin Dictionary of Psychology, London, 1985, p. 118.

3 JaMES W. FOWLER, Stages of Faith. The Psychology of Human Development and the Quest for Meaning, San

4




Ministering the Children

be the age between six to eleven. Some authors think that the strict childhood is the age
between seven to twelve, based on the cognitive development in children.* But the Code of
Canon Law of the Catholic Church 1983 provides the age for an adult, minor and infant.
According canon 97, person who is below eighteenth year of age is a minor and before the

completion of the seventh year, a minor 1s called an infant.

The age of childhood depends also on the culture where the child lives in. In India, the
students up to standard VILI, that is middle school, are considered as children and once he
enters into high school, he becomes an adolescent. In the West, the school system is
Preschool ~ school — secondary school. In some countries children get adult roles as soon as

they become sexually mature. Therefore, we cannot exactly fix the age for childhood.
1.2. IMPORTANCE OF CHILDHOOD

As we have seen above, childhood is the age of getting into contact with the realities of the
world. The child does not find answers to all its questions as the whole world seems to be a

mystery and it is on the start of searching for clarifications and growth in maturity.
1.2.1. ROOT OF ADULT PERSONALITY

Infancy and childhood are the most important stages where from the adult personality
emerges. In the findings of A.P.Sperling, “[...] adult personality has its root in childhood.
What we are and what we do as adults is largely determined by the ways in which we were
allowed to experience the inevitable events of childhood”.” Drastic changes in personality,
behaviour and thinking that take place in the child determine his adult psychic character and

dealings. Abraham Maslow explains that the cause of neurotic problem is the deficiency

Francisco, 1981, p. 52.

4 MAZZARELLO cited in MARY JOHN, A Catechesis on Community for Children in the Context of Caste Divisions
and Discriminations in Tamilnadu, (Unpublished Licentiate Thesis, Gregorian, Faculty of Theology, Rome),
1992, p. 36.

3 SPERLING, Psychology Made Simple, Oxford, 1990, p. 116.
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disease, which is born out of being deprived of certain satisfactions.® Hence, to see the

healthy adulthood in a person, his childhood thirsts and needs must be carefully satisfied.

1.2.2. PHYSICAL CHANGES

Physically, the children grow very fast. “Up to the age of three, the problems are mostly
those of physical development. The child must gain control over his body...”” When the
physical changes take place, the children are not so aware of the changes. It is the duty of the

parents to see that their child acquires sound physical and mental condition in his childhood.
1.2.3. ASSUME SOCIAL VALUES

At this age, the children come out of their family circle and have contact with the outer world,
make friends and enter into peer groups, and thus get socialized and assume social values.
The child sees a new world when it comes out from the family circle. It gets associated with
other persons of his age group. Their behaviours and attitudes affect this child naturally. The
child starts questioning everything. As a philosopher, it asks the question “why” repeatedly to

get the satisfactory answer.

When a child sees new things, it likes to know what it is, its usefulness, etc. If there is
something attracting, the child wants to possess it. The socialisation with the world, friends
and others are the first insights to the child to assume the social values of goodness,

truthfulness, love, justice, sincerity, etc.
1.2.4. THE AGE OF SYSTEMATICAL LEARNING

From the pedagogical point of view, childhood is the time children start learning. From the
age of three, most children go to school and learn new arts and skills. Children, at this age,
are not only curious, but also are open to learning, receptive and above all, they put their trust
in the grown-ups, such as parents, teachers, etc. Whatever they learn at this age accompany

the whole of their life.

¢ ABRAHAM MASLOW, Toward a Psychology of Being, New York, 1968, p. 21.

7 SPERLING, Psychology Made Simple, p. 116.




Ministering the Children

Together with the psychological growth, this learning enables the child to realize that other
persons can have contrary but right perspectives and not their own perspectives alone are
right® This basic realization will help them to understand the differences such as colour,

religion, and caste, and accept others as persons.

1.2.5. THE AGE OF RELIGIOUS AWAKENING

Childhood is the age of religious awakening. During the infancy stage, the infant, following
the example of the parents, may repeat the name of Jesus (or other names in the case of other
religions) without understanding, who Jesus is. At this age, in the words of J.W. Fowler, they
have only an “undifferentiated faith.” To some extent, they understand the idea of God and
religion. They participate in the liturgical celebrations and festivals very eagerly. They
become emotionally attached to religion and to God. They can identify themselves with a
particular religious community.

Developmental studies of religion show that there is an intimate relationship between parent-

child relationship and the child’s image of God. In childhood the child’s images of God and

of his parents are not very distinct. Children attribute to God qualities of their parents.9

In the course of development this image of God has to be detached from the image of the

parents, in order to become a really mature faith.
1.3. THE PSYCHOLOGY OF THE CHILDREN

Erick H.Erikson presents the eights ages of human being, out of which, the first four ages

come under childhood.

1.3.1. BASIC TRUST (INFANCY: 0- 18 MONTHS)

It is an attitude toward oneself and the world, which the child develops from his experiences

in the first year of life. By trust Erikson means, “reasonable truthfulness as far as others are

 GorMAN cited in MARY JOHN, 4 Catechesis..., p. 38.

A

? MARCEL BROESTERHUIZEN, Towards Ministry of the Deaf, in Ministering where no Bird Sings, p. 74,

|
|
|



Ministering the Children

concerned and trustworthiness as far as oneself is concerned.”'® The trust derived from the
earliest infantile experience does not depend on the quantities of food or demonstration of
love. Rather, it depends on the quality of relationship that the child receives from the mother.
“[...1 no one knows the child so well, or understands his reactions and his impulses so
thoroughly, as does his mother, by virtue of her unique and intimate relation to him”!' 1t is
the mother who creates the sense of trust in the child which combines the sensitive care of the
baby’s individual needs and firm sense of personal trustworthiness within the trusted frame

work of their culture’s life style.'?

At this stage, prohibition and permission are not the right way of guiding the children,
Rather, conviction is more important. If the child is convinced of what it does, then there is
ample hope for the child’s growth. Also, this conviction will evade the frustrations, which is

the root cause of mistrust.

1.3.2. AUTONOMY (EARLY CHILDHOOD: 2 -6 YEARS)

When there is basic trust and the conviction on the part of the child, what succeeds is
autonomy. He learns to stand on his own feet. In comparing himself with others in his
various activities, he feels that he is somebody in the society and he can achieve certain things

in this world. If the child does not enjoy certain autonomy, then, there is shame and doubr.

Shame is an emotion, which supposes that one is completely exposed and conscious of being
looked at. The one who is ashamed would like to force the world not to look at him, not to
notice his exposure. He wants to destroy the eyes of the world.”> Doubt is the brother of
shame. The kind of autonomy fostered in childhood will not lead to undue doubt and shame

in latter life.

10 Erick H.ERIKSON, Identity and the Life Cycle, New York, 1980, p. 57.
'Y KOFFKA, The Growth of the Mind, p. 4.
'? Erick H. ERIKSON, Childhood and Society, New York, 1963, p. 249.

13 EricK H. ERIKSON, Childhood and Society, p. 252.
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1.3.3. INITIATIVE (CHILDHOOD: 7-12 YEARS)

New hope and new responsibility are the qualities of initiative. Such a child, even at the point
of crisis, will be more relaxed, loving and discernible. The activating force of such a child
will be ever active and moving, in spite of the failures. His planning and undertakings are
directed towards the particular goal. The children who are not initiative, often fall into guilt

consciousness and inferiority complexes.
1.3.4. INDUSTRY (ADOLESCENCE: 13 -21 YEARS)

When the child goes to the school, it enters into a new life. Now the child learns to win
recognition by producing things. He understands that there is no workable future within the
womb of his family. So, he becomes ready to apply himself to given skills and thus develops
a sense of industry. The work principle teaches him the pleasure of work completion by

steady attention and preserving diligence.

At this stage, the awaiting danger is inadequacy and inferiority, If he looses the hope of
industrial association, then, he will be pulled back to more isolated situation. Now the child

considers itself doomed to mediocrity or inadequacy.™
1.4. CATECHESIS FOR CHILDREN

The children born in Christian families deserve the knowledge of God from their parents,
Church leaders, and teachers in schools. Catechising the children is a special charisma, which

demands so much of training and creativity on the part of the catechisers.’

14 Erick H.ERIKSON, Childhood and Society, p. 260. Erikson speaks of Identity, Intimacy, Generativity, and
Ego Identity. Since, they do not come under our concern, they are not explained.

13 Under the section “Catechesis for Children,” some of the ideas were taken from a paper presented for the
Catechetical Teachers by Catechetical Commission in the Diocese of Kottar on 01,12.2000. The paper
presentation was in the regional language “Tamil” and the text was not literally translated as well. The ideas
was imbibed and put in the researchers language style. The extra points are given separate footnotes.
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1.4.1. HISTORICAL DEVELOPMENT OF CHILD CATECHESIS

In the early centuries, catechesis was an “adult enterprise” and there can be found no trace of
ecclesiastical catechesis for baptized children. In the middle ages, the parents and the
sponsors were tesponsible for the religious training of children. There was no regular

catechesis for children.

During the period of Reformation, due to the revolution of Martin Luther, the need of the
religious training for children as well as adults and youth was more felt. Then, the Council of
Trent emphasised the catechesis to be given to children in all parish churches at least on
Sundays and holy days of obligation. As a reaction to Martin Luther, from the Catholic side,
St. Peter Canisius (in Germany) published three books on catechism, in which he included
children, too. Likewise, Edmund Auger in France and St. Robert Bellarmine in Italy and
many others in many European countries published catechism books, which included the

children as well.

Gradually the catechesis for children began to gain more importance and attention. Towards
the end of 18" century, the civil authorities introduced compulsory school attendance and it
was a new phase for child catechesis, too. Regular catechesis in classrooms began to be a
custom. The 20™ century is characterized by the Catechetical renewal of content as well as
method. By this time, catechesis for children has acquired greater importance and the

principal receivers of catechesis are the children.

The papal teachings of the earlier part of this century give great importance to catechetical
formation of children. Pope Pius X, in his encyclical Acerbo Nibis (1905), has made a special
mention of “boys and girls”, “youth of both sexes”, preparing them for First Communion.
Pope Pius X1, in his Provido Sane C’onsz'fio (1935), exhorts, “Above all, catechetical
instruction must be provided for children and youth, and they must be urged to take advantage
of it”. Pope John Paul II’s Catechesi Tradendae (35-45) insists on catechesis to all age
groups. It gives importance to child catechesis by stating: “For the child there comes soon,

[...] the moment for a catechesis aimed at inserting him or her organically into the life of the
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Church, a moment that includes an immediate preparation for the celebration of the

sacraments (CT 37)".'°

1.4.2. CONTENT OF CATECHESIS

In the early stages, the main content of catechism was announcing the Good News of Christ
(Kerygma). In the Middle Ages, during the scholastic period, when children attended together
with the adults, the catechesis was fully doctrinal and was reduced to some set of formulae.
The theological reflections were not taught. At this time, the distance between catechesis and
the Bible increased. The personal relations and dimensions were forgotten and teaching the

“truths” was the main concern.

The contents of catechesis during the period of Reformation were the articles of faith (the
Creed), the sacraments, the commandments and the prayers. Certain catechism texts included
some elements like those to be avoided and those to be practised, virtues and vices, etc. For
example, the catechisms of Canisius, the Summa contained two parts namely, “Christian
Wisdom” and “Christian Justice.” The first part contained “the faith and the symbols”,
“hope”, “Our Father”, “Hail Mary”, “charity”, “commandments”, “precepts” and
“sacraments”. The second part contained the things to be avoided and those to be practised.
Preoccupation to defend against heresy (of Reformation) was an important phenomenon in

catechism during this period.

After Vatican II, there have been efforts to renew catechesis in France, Germany, Austria, etc.
The six International Study Weeks conducted within ten years starting from 1959, evidence
the efforts for a revival of catechesis. Another important event is the Roman International
Catechetical Congress of 1971, The following were the objectives of this Congress:

a) to study the situation of catechesis today in relevance to the necessities, difficulties and also
the possibilities and prospective.

b) to attempt a sufficiently open description of the nature and finality of catechesis.

¢) to clarify the most possible and grave problem of the contents and the sources of catechesis.

16 JorN PAULTI cited in MARY JOHN, 4 Catechesis on Community for Children, p. 42.
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d) to be able to close with a clear operative prospective: a plan of world-wide reorganization
of the pastoral of catechetic.
e) to achieve the joy in the Lord, in the cross, in the search for truth, which grants the soul of

the effective catechesis.!”

The Roman International Catechetical Congress of 1971 indicates four main areas as content
for catechesis. They are: 1) the message of the kingdom of God; 2) the sin of man in rejecting
the death of the Lord; 3) the glorification of Christ, the Holy Spirit and the Church; and 4) the
question of integration, concentration and hierarchy of the truth. This Congress indicates the
various sources, too. The sources are: the Sacred Scripture, the Tradition, the teachings of the

Church, the Liturgy, the life of the Church, and the action of the Holy Spirit in humanity.

From the above-mentioned indications, we can infer that the content for catechesis is not mere
set of formulae of the doctrines. It has got a theological, personal and experimental

dimension.
1.4.3. METHODOLOGY OF CATECHESIS

After Vatican II, catechism texts have been made in the light of the council. There are three

main models of methodology at work during the post-conciliar times.
1.4.3.1. HISTORIC - DOCTRINAL MODEL

It was an old model, which was still practised widely. The main objective of this model was
the transmission of the content of faith, in which the child was generally inactive. As 2
reaction to it, evolved another existential model, which gave more importance to experience
and non-directive methods. Since this model often undervalued the tradition and the formulae

of faith, it runs the risk of subjectivism and reductionism.

7 MARY JOHN, A Catechesis on Community for Children, p. 44.
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